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Course Syllabus: ECLD 593-900 – Language, School & Society (3 units) 
Semester: Summer ’19 (Online)      Dates: 6/3-7/12/19 
Instructor: Dr. Tom Griggs      Phone: (970) 988-5820 (cell) 
Office: McKee Hall 259      Email: thomas.griggs@unco.edu  
Office Hours: By appointment only, during summer    

 
Course Description 
The purpose of this course is to provide educators with opportunities to develop their 
understanding of the sociocultural and sociolinguistic contexts of learning for minority language 
students in the United States. Keep in mind that this will not be a “methods” course, meaning 
that we will not cover how or what to teach.  Rather, we will be examining the theory and 
methods of sociolinguistics and ethnographies of communication as they apply to culturally and 
linguistically diverse students. Students will practice applying some basic sociolinguistic 
research methods, in order to develop an awareness and an “ear” for the complexities of 
language use and language learning in diverse social contexts. The goal is to enhance 
teachers’ ability to meet the needs of culturally and linguistically diverse students with a 
respectful, holistic approach.  
 
School plays a major role in social and cultural reproduction. An important goal of the sociology 
and anthropology of education is to understand how this happens. In this course, the focus is 
on the role of language in the educational process of social and cultural reproduction in a 
number of ways. We will begin by looking at how interactional processes in school—especially 
classroom—settings lie at the heart of the construction of school knowledge (i.e., the 
identification and definition of what counts as knowledge in that setting).  
 
We will then focus on what counts as legitimate language in schools. In both cases, we will be 
concerned with understanding how and why, through language, schools define legitimate 
knowledge in particular ways which privilege the knowledge of certain groups over others while 
masking how this privilege happens. This exercise of what Bourdieu (1977) calls symbolic 
domination will be taken as fundamental to social and cultural reproduction. 
  

Course Objectives 
The following course objectives reflect the educational concepts, knowledge, skills, and abilities 
that the learner will master in this course. Based on course readings, class lectures and 
discussions, small group activities, student presentations, and individual assignments, the 
learner will be able to demonstrate and articulate her/his practical understanding of course 
content. Students will: 

1. discover, identify, and become familiar with relationships between society, social 
expectations, language, and language production. 

2. explore how these relationships and expectations flowing from them are manifested 
in institutions of schooling, and how they are promulgated both at levels of policy 
and of personal interaction. 

3. develop awareness of how these relationships and expectations work to contribute 
to reinforcement and/or change in societal relations.  

4. discover, identify, and become familiar with ways in which societal expectations, 
language, and language production are internalized and contribute to the formation 
of an individual’s identity and psychological development.  

5. develop their capacities to recognize the manifestations of social and cultural values 
and beliefs in students, parents, and other stakeholders in education and to respect 
and include these values and beliefs into their schools and classrooms. 
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6. Discover, identify, and become familiar with the languages and cultures of language 
minority students attending public schools, especially those in their local 
communities. 

 
Grading Basis 
   Discussion Board postings (6 x 5 pts. each=) 30% 

Optional text presentations (done in small groups) 30% 
   Sociolinguistics lesson plan    30% 
   Course participation     10% 
                            Total=100% 

 
The rubric to be used for evaluation of all assignments in the course appears on the last 

page of this syllabus. Course grading is strictly criteria-referenced and is based on the following 
ranges: A=93-100%; B=85-92%; C=77-84%; D=70-76%; and F=69% and below. 
 

Accommodations Statement 
Students who believe that they may need accommodations in this class are encouraged to 
contact the Disability Support Services, voice/TTY (970) 351-2289, or fax (970) 351-4166, or 
visit www.unco.edu/dss as soon as possible to ensure that accommodations are implemented 
in a timely fashion.  

 

Inclusivity Statement 
The College of Education and Behavioral Sciences (CEBS) supports an inclusive learning 
environment where diversity and individual differences are understood, respected, appreciated, 
and recognized as a source of strength. We expect that students, faculty, administrators and 
staff within CEBS will respect differences and demonstrate diligence in understanding how 
other peoples’ perspectives, behaviors, and worldviews may be different from their own.  

 
Required Texts (Please note that all required texts are available at the UNC Bookstore, at the 
Textbook Exchange, in Greeley, and elsewhere online.) 
Chaika, E. (2001). Language: The Social Mirror (Fourth edition). Boston, MA: Heinle and 

Heinle. 
Gallas, K. (1994). The languages of learning: How children talk, write, dance, draw, and sing 

their understandings of the world. New York: Teachers College Press. 
Heath, S. B. (1983). Ways with words: Language, life, and work in communities and 

classrooms. New York: Cambridge University Press. [Fifteenth printing available as of 
2008; any printing is acceptable for our purposes in this course.] 

One additional text of your choice from among those asterisked in the list of 
optional/recommended texts that follows immediately below, which you will be 
responsible for reading in small groups and presenting to the rest of your classmates 
near the end of the course. 

 
Recommended/optional texts  
Bourdieu, P. (1977). The economics of linguistic exchanges. Social Science Information 16(6): 

645-668. 
Cummins, J. (1996). Negotiating identities: Education for empowerment in a diverse society. 

Ontario, CA: California Association for Bilingual Education. 
Delgado-Gaitan, C. (1994). Sociocultural change through literacy: Toward the empowerment of 

families. In B. M. Ferdman, R. M. Weber, and A. Ramirez (Eds.), Literacy across 
languages and cultures (pp. 143-170). Albany, NY: SUNY Press. 
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Duranti, A.  & C. Goodwin (Eds.). (1992). Rethinking context: Language as an interactive 
phenomenon. New York: Cambridge University Press. 

Erickson, F. (1987). Transformation and school success: The politics and culture of educational 
achievement. Anthropology and Education Quarterly 18(4): 335-356. 

*Finders, M. J. (1997). Just girls: Hidden literacies and life in junior high school. New York: Teachers 
College Press. 

Freeman, Y. S. & Freeman, D. E. (2001). Between worlds. Access to second language 
acquisition (Second edition). Portsmouth, NH: Heinemann. 

Gee, J. P. (1996). Social linguistics and literacies: Ideology in discourses (Second edition). 
Philadelphia, PA: Falmer Press. 

Genesee, F. (Ed.). Educating second language learners: The whole child, the whole curriculum, 
the whole community. New York: Cambridge University Press. 

Gumperz, J. J. (Ed.). (1982). Language and social identity. New York: Cambridge University 
Press. 

Gumperz, J. J. (producer/principal researcher). (1979). Crosstalk [videotape]. (Available from 
BBC Enterprises, Ltd. London.) 

*Hayes, C. W., Bahruth, R., & Kessler, C. (1998). Literacy con cariño (Revised edition).  
  Portsmouth, NH: Heinemann. 
Martin-Jones, M. and M. Heller (Eds.). (1996). Education in multilingual settings: Discourse, 

identities, and power. Linguistics and Education 8(1) and 8(2).  
Matute-Bianchi, M. (1991) Situational ethnicity and patterns of school performance among 

immigrant and nonimmigrant Mexican-descent students. In M. Gibson & J. Ogbu (Eds.), 
Minority status and schooling. New York: Garland.   

*McCaleb, S. P. (1994). Building communities of learners: A collaboration among teachers, 
students, families, and community. New York: St. Martin’s Press. 

Mehan, H. (1987). Language and schooling. In G. Spindler and L. Spindler (Eds.), Interpretive 
ethnography of education: At home and abroad. Hillsdale, NJ: Lawrence-Erlbaum. 

Michaels, S. (1990). The dismantling of narrative. In A. McCabe and C. Peterson (eds.), 
Developing narrative structure (pp. 303-351). Norwood, NJ: Erlbaum. 

Ogbu, J. (1987). Variability in minority school performance: A problem in search of an 
explanation. Anthropology and Education Quarterly 18(4): 312-334. 

Peirce, B. N. (1995). Social identity, investment, and language learning. TESOL Quarterly 
29(1). 

Pérez, B. (Ed.). (1998). Sociocultural contexts of language and literacy. Mahwah, NJ: Lawrence 
Erlbaum Associates.   

*Perry, T., and Delpit, L. (Eds.). (1998). The real Ebonics debate: Power, language, and the 
education of African-American children. Boston, MA: Beacon Press.  

Philips, S. (1972). Participant structures and communicative competence: Warm Springs 
children in community and classroom. In C. Cazden, V. John, and D. Hymes (Eds.), 
Functions of language in the classroom. New York: Teachers College Press. 

Uchida, A. (1992). When “difference“ is “dominance”: A critique of the “anti-power based” 
cultural approach to sex differences. Language and Society 21(4): 547-568. 

*Valdés, G. (1996). Con respeto: Bridging the distance between culturally diverse families and 
schools. New York: Teachers College Press. 

Wertsch, J. V. (Ed.). (1985a). Culture, communication, and cognition. New York: Cambridge 
University Press. 
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Important notes about . . . 

Class structure & preparation for class: The design of and assignments for this class 
are intended to maximize individual student learning in a collaborative environment. 
This means that you will be expected to both actively engage in class activities and 
participate in Discussion Board posting with your group mates regularly. It also means 
that you need to have completed the week’s assigned reading by the start of the week 
in which it is assigned (with the obvious exception of Week #1). 

 

Participation in learning activities: The learning activities in any one of the contexts 
in which you will be asked to work this semester require active participation by the 
learner to apply particular concepts, skills, principles, and knowledge related to this 
course. The assignments that are completed outside of class are assigned a specific 
due date (see Schedule) and will not be accepted late unless specific arrangements 
have been made in advance with me. 
 

Description of Assignments 

Discussion postings in Canvas: You will be asked to respond to questions related to 
assigned readings in small groups each week, and post your response on the 
Discussion Board within this course’s Canvas site (at canvas.unco.edu) by Friday of the 
week in which the related reading is assigned. Each week’s posting is worth five points, 
and by default, you can assume you have earned full points for your posting unless you 
hear from me otherwise. (In other words, I don’t report your score weekly unless there’s 
a problem, saving my feedback for substantive comments, instead.) 
 
By the end of the first week of class, you will have selected yourselves or been 
assigned to a group for purposes of these responses, and establish among your 
groupmates a rotation for playing the lead writer role. The lead writer role is like that of 
editor-in-chief: drafting a first response to the questions, eliciting feedback and 
modifications from groupmates and generally coordinating the group’s response so that 
it gets posted by the deadline each time.  

 
As a guideline to you about depth of treatment of each question, each group is 
expected to provide a posting of approximately 6-8 paragraphs per question for the 
Discussions in class each week.  

 

“Optional text” presentations: You will work with three or four of your classmates to 
read one of the asterisked books on the “Optional/recommended texts” list that appears 
on pp. 2-3 of this syllabus. We will decide on the composition of these groups by the 
beginning of Week #2 of the course, if at all possible. These are unlikely to be the same 
groups you work in for your Discussion postings.  
 
A key purpose of this assignment is to broaden your classmates’ and your exposure to 
the literature in the field of sociolinguistics in education without having to read it all 
yourself! ;-)  Also, this is an opportunity to focus in some depth on a topic within the 
broader field of sociolinguistics in education that is of particular interest to you (within a  
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certain degree of manageability for our larger purposes in the course). The assignment 
for your group is to then decide how to present the book you’ve chosen/been assigned 
electronically—and actually present it, of course—in such a way that we understand 
what the author’s purpose in writing the book was, how it relates to other course 

Description of Assignments (continued) 
content, how you felt about the book and its contents, whether you’d recommend it to 
others in the class, etc. (It’s kind of a virtual book review, you might say; I will share with 
you some examples of past completions of this assignment.)  

The presentation should include a short excerpt from your optional text (10-15 pp., in 

some cases, perhaps as much as a chapter in others, depending on the text you’re 

working with) that can be shared with everyone by scanning it into the body of your 

presentation. The purpose of this component of your presentation is to allow all your 

classmates not in your group to come to a clearer understanding of what your optional 

text is about. For these reasons, it is obviously wise to assume for this purpose that 

everyone outside your presenting group will not have read the optional text (unlike the 

three main course texts).  

The method of selection of the optional text groups will depend on your preferences for 

which text you would most like to read. I will ask you to submit your first, second, and 

third choices of texts to read for this assignment, chosen from those that have asterisks 

next to them on the “Optional/recommended texts” list.  

There is certainly a degree of guesswork involved in making this choice. I suggest that 

you use a combination of the titles themselves, any online information you can glean 

from publishers’ websites about them, access to them through Prospector (the online 

interlibrary loan system you have access to through UNC and most Colorado public 

library systems), asking me questions about them via cell phone—assuming I have 

read them, which I often have—and any other method you can think of. Remember, this 

is not a life and death matter, only a choice of a book! 

 

Sociolinguistics lesson plan: 
For this assignment, you will become ethnographers, as Shirley Brice Heath (1983) 
says, “of [your] own and others’ interactions and to put to use [in your teaching] 
knowledge about the different ways of learning and using language which exist in the  
communities of [your] region” (p. 266). As per Heath, Ch. 8 and Chaika’s Language, the 
Social Mirror, you will first examine your own speaking, reading, writing, and language 
socialization habits at home, and learn to recognize how you carry these habits into 
your classrooms. You will also conduct a brief study of similar sociolinguistic 
phenomena in a non-mainstream community served by your school, in order to gain 
understanding of your students’ “ways with words,” and learn to build on these to 
support language and literacy development of bilingual/ESOL students in your 
classroom. 
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This assignment is described more fully in the Course Materials folder in Canvas. We 
will be discussing it in greater depth as we begin reading Heath’s (1983) work. You are 
encouraged to use the SIOP Model for structuring your lesson plan, if you wish, but this 
is not the purpose of this particular assignment. 

 

 

Schedule: Please note that I have referred to each required text in the schedule below 
by the initial letters of the last names of the author(s). Also, the number following this 
notation is the chapter(s) to be read for that week (e.g., “Ch 1” means “Chaika, chapter 
1”; G 1-3 means Gallas, chapters 1 through 3, H 4 means Heath, chapter 4, etc.). 
Please note there is required reading every week, and each week’s reading assignment 
is not necessarily about one unified theme. 
 

Read by  

week of: 

Due: Topic:  To be read: 

June 3  Introduction to course, colleagues and instructor 
What is language? 

Syllabus 
Ch Intro,1 

June 10   Sociolinguistic field methods; Styles of Speech;  
Teachers as learners 
Kinesics, the Silent Language; Pragmatics;  
Orality and Literacy 

Ch 2 & 3;  
H 8 
Ch 4-6 

June 17  Dialects; Bilingualism: Individual and Social 
Speech Communities 
Gender and Language; Sociolinguistics and the  
Professions 
Part I: Epiphanies of the Ordinary 

Ch 7-9 
 
Ch 10 & 11 
 
G Intro., 1-4 

June 24  Part II: Stories about Science 
Part III: Art as Story 
The Piedmont; “Gettin’ on” in two communities 

G 5-7 
G 8 & 9 
H Prologue,  
1 & 2 

July 1 Sociolinguistics 
lesson plans 
(Tuesday, 7/2) 

Learning how to talk in Trackton; Teaching how to  
Talk in Roadville  
Oral traditions 
Literate traditions; The townspeople 

H 3 & 4 
 
H 5 
H 6 & 7 

July 8 Optional text  
Presentations 
(Tuesday, 7/9)  

Learners as ethnographers H 8 & 9,  
Epilogue 
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Grading Criteria for Course Assignments                Assignment       
 
 
Points 

 
Content 

Knowledge 

 
Integration 

 
Reflection 

 
Development 

 
Organization 

 
5 

Demonstrates 
Thorough 
mastery of 
topics/issues 
covered 

Comprehensive 
integration of 
course concepts 
and content into  
Assignment 

Excellent consid-
eration of person-
al/professional 
reactions to 
course content 

Full development  
of main ideas  
discussed; 
substantive 
support 

Material clearly/ 
logically presented; 
shows excellent 
"audience 
consideration" 

 
4 

Demonstrates 
mastery pretty 
well;1-2 errors in 
understanding  
of topics/issues 
covered 

Fairly thorough 
Integration of 
course concepts/ 
content into  
assignment 

Good 
consideration of 
reactions; extend 
reflections in more 
directions 

Main ideas fairly 
well developed;  
limited 
incompleteness 
of thoughts 

Mostly well laid out; 
one or two links 
between sections 
seem to be missing 

 

 3                      
Demonstrates 
uneven under-
standing; review 
notes, readings 

Spotty, uneven 
integration of 
course concepts 
into assignment 

Spotty, uneven 
consideration of 
reactions; let's see 
more of you here! 

Occasional lack 
of substance; 
ideas need 
further support 

Main ideas don't 
appear logically 
connected; links 
missing. 

 

 

2 

Evidence of 
substantial 
misunderstand-
ings throughout 
work; let's talk! 

Considerable 
work yet to be 
done to integrate 
content into 
assignment 

Very limited 
consideration of 
reactions; take 
more time to take 
stock of these 

Significant lack of 
depth in 
treatment; key 
ideas randomly 
poorly supported 

Major problems in  
Organization; 
"audience 
consideration" 
nearly absent 

    1 Reread/ask ?'s Little or none None evident Not developed Not evident 

 

Sub-totals ______          _____      _____         _____        _____  

 

Comments:      
 
 
 
 
 
 

 

 

Note: to calculate your grade for this assignment, add together your four highest scores from the columns 
above, then calculate this sum as a percentage of 20 possible points. Multiply this percentage by the total 
points possible for this assignment as indicated on the syllabus, and you will know your final point total 
toward your grade. (Please note that a rating in each column may not be appropriate for every assignment.) 

Example: If this assignment is worth 15% of your grade, and if you earned 5, 4, 3, 4, & 5 points 
respectively in each of the columns above, you would first add 5+4+4+5 (dropping the 3, your lowest score), 
which equals 18. Since 18/20=90%, you would get 90% of the 15 points possible for this assignment, or 
13.5 points. Please be assured that grading is subject to discussion between us if you are not satisfied with 
the initial evaluation, and that assignments can be resubmitted for reevaluation after you rework them.    
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Grade calculation for this assignment:      tgriggs/grading rubric.6/19 


