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University of Northern Colorado 

EDF 500 Conceptions of Schooling: Context and Process 
 

Fridays, May 3 and 17: 5:00-9:00PM 
Saturdays and Sundays, May 4-5 and 18-19: 8:00AM-5:00PM 

 

Instructor: Dr. Michelle Holmes  Email: michelle.holmes@unco.edu   
Office Hours: After class or by appointment; also available by phone and email   

 
 
Course Description:  
EDF 500, Conceptions of Schooling: Context and Process includes an exploration of the 
following: professional aspects of teaching, schools and society; the governance and support 
structure of American Education; historical foundations of education from early antecedents of 
education through recent developments in education; philosophical concepts; educational views 
in relation to teaching styles and student learning; and school programs and practices for the 
21st century.  
 
 
Required Texts and Resources:  
Sadker, D.M. & Zittleman, K.R. (2016). Teachers, schools, and society: A brief introduction to 

education (4th ed.). Boston: McGraw-Hill.  
University of Northern Colorado’s Canvas. 
Other readings as assigned and/or provided. 
 
 
Course Objectives:  
By the conclusion of this course, students will be able to demonstrate their understanding of:  

1. The importance of teachers, the conditions of the teaching profession, one’s own reason 
for becoming a teacher, and the current state of the education profession. 

2. The influence of educational philosophy and theory on one’s own developing educational 
philosophy. 

3. The structural, financial, and legal aspects of education. 
4. The historical foundations of education. 
5. The relationship between schools and society, inclusive of the diversity that shapes 

schools and classrooms. 
6. Schools for the 21st century. 
7. The inner workings of being a teacher. 

 
 
Course Schedule: 
The course schedule is subject to adjustment and/or change, depending upon the speed and 
depth in which we cover material during class.  Please check Canvas regularly for 
announcements, information, assignment details, changes, etc. 
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Class Meeting Before-Class Readings Course Topics Covered 
Friday, May 3 
5:00-9:00 
 

Chapter 1, pp. 6-11, 13-17, 20-22 
Skim the rest of the chapter 
 
Chapter 6, pp. 172,176-184  
Skim the rest of the chapter 

An Overview of the Teaching 
Profession 
  
Philosophy of Education 
  
 

Saturday, May 4 
8:00-5:00 
 

Chapter 5, pp. 121-135 
Skim the rest of the chapter 
 
Chapter 4, all 
 
 
Chapter 2, pp. 28-34, 39-42, 49 
Skim the rest of the chapter 
 

Historical Contexts of Education 
 
 
Student Life and the Educational 
Process 
 
Ways of Learning and Knowing; 
Intro to Lesson Planning 
 

Sunday, May 5 
8:00-5:00 
 

Chapter 3, pp. 53-62, 72-77 
Skim the rest of the chapter 
 
Chapter 5, pp. 137-148 
Readings as assigned 
 

Diversity in Education 
 
 
Introduction to School Law 
 

Interim  
May 6-May 16 
 

Review Chapter 6 
 
Readings as assigned 
 

Philosophy of Education Paper 
 
School Law Assignment 

Friday, May 17 
5:00-9:00 
 

Chapter 8, pp. 218-219, 237-245 
and other readings, as assigned 
 

School Law and Professional Ethics 
 
 

Saturday, May 18 
8:00-5:00 
 

Chapter 7, pp. 204-208, 211-213 
 
Chapter 7, pp. 188-192, 198-201 
 
Chapter 9, pp. 248-252, 255-260, 
272-278 
Skim the rest of the chapter 
 

School Governance 
 
School Finance  
 
Reforming America’s Schools 
 
 

Sunday, May 19 
8:00-5:00 
 

Chapter 10, pp. 282-286, 309-314 
 
Chapter 11, pp. 318-320, 326-
327, 336-340, 346-352 
 
Chapter 10, pp. 291-301 

Curriculum and Standards 
 
Effective Teaching 
 
 
Testing and Assessment 
 

 
Course Expectations and Grading: 
It is expected that students arrive on time and prepared to all class meetings.  “Prepared” 
means readings have been completed, students are ready to discuss topics and participate with 
classmates and the instructor, and possessed of all materials, completed assignments, and 
learning tools required for an optimal experience.  This course is a huge foundational piece of 
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your teacher-preparedness training, so focus and perseverance are critical.  I will strive to give 
you my best as the instructor, and I expect your best as learners.   
 
Because of the condensed nature of this class and the manner in which each piece builds upon 
another toward the final project, late work is extremely disadvantageous.  I will only accept late 
work under extraordinary circumstances, at my discretion, if arrangements have been made at 
least two days prior to the due date.  Late work will not receive more than 75% credit, and the 
final project absolutely, positively, can not be late. 
 
Your grade will consist of the following elements:  
 
 Attendance and Participation: While your physical presence is an important first step, your 

participation is key for my teaching and the learning of you and your fellow students.  We 
need your input!  
 

 Assignments and Quizzes : There will be in-class and interim assignments and 
opportunities to work on your own and in groups.   

 
 Final: Rather than an exam, there will be a final project.  Don’t panic!  We will be putting 

together bits of this final project, as a kind of mini-portfolio, as we go.  You will be doing 
some work on your own, but there will be opportunities during class time to start, work on, 
and/or complete pieces throughout the course. 

 
The grading scale for assignments and the class is as follows:  
 

93-100%  A 
90-93%  A- 
87-89%  B+ 
83-86%  B 
80-82%  B- 
77-79%  C+ 

73-76% C 
70-72% C- 
67-69% D+ 
63-66% D 
60-62% D- 
<60%  F 

 
Specific grading criteria and/or rubrics will be provided for each assignment, project, and other 
graded activity. 
 
Professional Standards: 
This course addresses the following professional standards. 
 
Performance-Based Standards for Colorado Teachers: 
 
Standard Five: Knowledge of Classroom and Instructional Management: The teacher is 
knowledgeable about classroom practice in order to successfully manage time, communications, and 
record keeping procedures that will support and enhance student learning. 
 
Standard Six: Knowledge of Individualization of Instruction: The teacher is responsive to the needs 
and experiences children bring to the classroom, including those based on culture, community, ethnicity, 
economics, linguistics, and innate learning abilities. The teacher is knowledgeable about learning 
exceptionalities and conditions that affect the rate and extent of student learning, and is able to adapt 
instruction for all learners. 
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Standard Seven: Knowledge of Technology: The teacher is skilled in technology and is 
knowledgeable about using technology to support instruction and enhance student learning. 
 
Standard Eight: Democracy, Educational Governance and Careers in Teaching: 
The teacher recognizes the school’s role in teaching and perpetuating our democratic system. The 
teacher knows the relationships among the various governmental entities that create laws, rules, 
regulations, and policies that determine educational practices.  
 
Standard Nine: Diversity:  The teacher candidate shall: be knowledgeable about and demonstrate 
respect for cultural diversity; recognize and understand how students differ from one another; create an 
environment that allows for diversity by providing appropriate learning opportunities for individuals with 
diverse backgrounds, experiences, abilities, values, and perspectives. 
 
Standard Ten: Professional Behavior:  The teacher conducts him/herself in a professional manner. 
 
Colorado Teacher Quality Standards and Elements 
Quality Standard II: Teachers establish a safe, inclusive and respectful learning environment for 
a diverse population of students. 

Element a:  Teachers foster a predictable learning environment in the classroom in which each 
student has a positive, nurturing relationship with caring adults and peers. 

Element b:  Teachers demonstrate a commitment to and respect for diversity. 
Element c:  Teachers engage students as individuals with unique interests and strengths. 
Element d:  Teachers adapt their teaching for the benefit of all students, including those with 

special needs, across a range of ability levels. 
Quality Standard IV: Teachers reflect on their practice. 

Element a:  Teachers demonstrate that they analyze student learning, development, and growth 
and apply what they learn to improve their practice. 

Element b:  Teachers link professional growth to their professional goals. 
Element c:  Teachers are able to respond to a complex, dynamic environment. 
Element e:  Teachers provide proactive, clear and constructive feedback to families about student 

progress and work collaboratively with the families and significant adults in the 
lives of their students. 

 
CAEP Standards 
Candidate Knowledge, Skills, and Professional Dispositions 1.1 Candidates demonstrate an 
understanding of the 10 InTASC standards at the appropriate progression level(s)2 in the following 
categories: the learner and learning; content; instructional practice; and professional responsibility. 
 
InTasc Standards  
Standard 2: Learning Differences. The teacher uses understanding of individual differences and 
diverse cultures and communities to ensure inclusive learning environments that enable each learner to 
meet high standards. 
Standard 3: Learning Environments. The teacher works with others to create environments that 
support individual and collaborative learning, and that encourage positive social interaction, active 
engagement in learning, and self-motivation.  

Standard 7: Planning for Instruction. The teacher plans instruction that supports every student in 
meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-
disciplinary skills, and pedagogy, as well as knowledge of learners and the community contexts.  
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Standard 8: Instructional Strategies. The teacher understands and uses a variety of instructional 
strategies to encourage learners to develop deep understanding of content areas and their connections, 
and to build skills to apply knowledge in meaningful ways.  

Standard 9: Professional Learning and Ethical Practice. The teacher engages in ongoing 
professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of 
his/her choices and actions on others (learners, families, other professionals and the community), and 
adapts practice to meet the needs of each learner.  

Standard 10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and 
opportunities to take responsibility for student learning to collaborate with learners, families, colleagues, 
other school professionals and community members to ensure learner growth, and to advance the 
profession. 

The American Educational Studies Association (AESA) Standards: 
Standard I:  Social Foundations of Education refers to a field of educational study that derives its 
character and methods from a number of academic disciplines, combinations of disciplines, and area 
studies, including: history, philosophy, sociology, anthropology, religion, political science, economics, 
cultural studies, gender studies, LGBTQ studies, comparative and international education, educational 
studies, educational policy studies, as well as trans-disciplinary and interdisciplinary approaches. The 
purpose of Social Foundations of Education study is to bring these disciplinary, interdisciplinary, and 
trans-disciplinary resources to bear in developing interpretive, normative, and critical perspectives on 
education both inside and outside of schools.  (I.1, I.2, I.3, I.4, I.5, I.6) 
 
Standard II: Professional preparation leading to initial teacher certification and/or licensure shall include 
studies (at least one course, preferably two or more) in the foundation of education as described in 
Standard I.  The interpretive perspective assists students in examining and explaining education within 
differing contexts, the meaning, intent, and effect of educational institutions. The normative perspective 
assists students in examining and explaining education in light of value orientations. The critical 
perspective assists students in examining and explaining education in light of its origins, major 
influences, and consequences. 
 
University Policy Statements 
Accommodations Statement 
Students who believe that they may need accommodations in this class are encouraged to contact the 
Disability Support Services, voice/TTY (970) 351-2289, or fax (970) 351-4166, or visit www.unco.edu/dss 
as soon as possible to ensure that accommodations are implemented in a timely fashion. 
 
Inclusivity Statement 
The College of Education and Behavioral Sciences (CEBS) supports an inclusive learning environment 
where diversity and individual differences are understood, respected, appreciated, and recognized as a 
source of strength. We expect that students, faculty, administrators and staff within CEBS will respect 
differences and demonstrate diligence in understanding how other peoples’ perspectives, behaviors, and 
worldviews may be different from their own. 

School of Teacher Education Charter 
8.1 Student expectations:  Students have a responsibility for their own learning, which includes 
knowing course expectations and being prepared for class. Students enrolled in all STE courses are 
expected to:   

o demonstrate professional integrity in classes and field experience settings; 
o complete at least two hours of outside work per week per credit hour;   
o know and follow the UNC Student Handbook, and the Honor Code;   
o utilize campus resources (i.e., library, Writer's Lab, Math Lab, Student Technology Center, 

etc.) as needed or required;   

http://www.unco.edu/dss
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o recognize that the faculty member is the primary resource for questions regarding the course 
requirements,  student expectations, and evaluation;  

o and adhere to APA style, citation, ethical principles for research and writing. 
 

Classroom Management Statement    
Membership in the academic community places a special obligation on all members to preserve an 
atmosphere conducive to a safe and positive learning environment. Part of that obligation implies the 
responsibility of each member of the UNC community to maintain an environment in which the behavior of 
any individual is not disruptive. 
 
It is the responsibility of each student to behave in a manner that does not interrupt nor disrupt the 
delivery of education by faculty members or receipt of education by students, within or outside the 
classroom.  The determination of whether such interruption/disruption has occurred must be made by the 
faculty member at the time the behavior occurs. It becomes the responsibility of the individual faculty 
member to maintain and enforce the standards of behavior acceptable to preserving an atmosphere for 
teaching and learning in accordance with University regulations and the course syllabus.  
 
At minimum, a student will be warned if his/her behavior is considered by the faculty member to be 
disruptive.  Serious disruptions, as determined by the faculty member, may result in immediate removal of 
the student from the instructional environment. Significant and/or continued violations of this policy may 
result in an administrative withdrawal of the student from the class.  
 
Additional responses by the faculty member to disruptive behavior may include a range of actions from 
discussing the behavior with the student to referral to the appropriate academic unit and/or the Office of 
Student Life for administrative review in an effort to implement corrective action up to and including 
suspension or expulsion from the University. 
 
Academic Integrity  
The University takes an extremely serious view of violations of academic integrity.  As members of the 
academic community, UNC’s administration, faculty, staff and students are dedicated to promoting an 
atmosphere of honesty and are committed to maintaining the academic integrity essential to the 
education process.  
 
Inherent in this commitment is the belief that academic dishonesty in all forms violates the basic principles 
of integrity and impedes learning. Students are therefore responsible for conducting themselves in an 
academically honest manner.  
 
Instructors are encouraged to check written assignments for plagiarism. All instances of 
plagiarism/forgery including graduate course incidents are to be reported with evidence to STE Director, 
Director of the School where the student’s major is housed, CEBS Dean, and the Dean of Students.  
Incidents are also to be reported to the Dean of Graduate School.   
 
Although the faculty member retains the right to assign penalty for the initial offense, the minimal penalty 
for plagiarism and academic dishonesty is no credit for the assignment. Individual students and faculty 
members are responsible for identifying instances of academic dishonesty.  Faculty members then 
recommend penalties to the department chair or college dean in keeping with the severity of the violation. 
 
Honor Code  
All members of the University of Northern Colorado community are entrusted with the responsibility to 
uphold and promote five fundamental values: Honesty, Trust, Respect, Fairness, and Responsibility. 
These core elements foster an atmosphere, inside and outside of the classroom, which serves as a 
foundation and guides the UNC community's academic, professional, and personal growth. Endorsement 
of these core elements by students, faculty, staff, administration, and trustees strengthens the integrity 
and value of our academic climate. 
 


