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Instructors: Jon Paul Burden  Office: Virtual by phone appointment 
Email:  jonpaul.burden@unco.edu Phone: 970-590-3310 
Office Hours: by phone appointment 
 
A. Course Description 
This course includes an overview of transition services, academic strategies, community-based 
instruction, and contextual learning in a standards-based framework. Student self-determination 
and interagency coordination, is included.  
 
B. Course Format 

The course is structured as an hybrid (online and on-campus) course. This course uses 
Canvas as the instructional platform to provide instructor presentations, readings, 
assignments, quizzes, discussions group work, class activities, media viewing, student 
presentations, and guest presentations. Additional links outside of Canvas may be used for 
website explorations, readings, online modules, group work, and media viewing.  

 
C. Pre-requisites:  

Application to PTEP 
 
D. Relationship of this Course to the Program Knowledge Base  

The faculty of the School of Special Education shall facilitate the development of educators 
who are able to implement professional standards, advocate for children and youth with 
exceptionalities and their families, and adhere to the following beliefs and values: 
• Children and youth with exceptionalities are part of a larger community of diverse 

learners; 
• Children and youth with exceptionalities can learn when provided with effective and/or 

differentiated instruction, the adaptation of the learning environment, and culturally 
responsive pedagogy and curriculum; 

• Children and youth with exceptionalities excel when they are held to high standards and 
expectations; 

• The larger mission of education is best served when special educators collaborate with 
families, general educators, and related services professionals.  

• Children and youth with exceptionalities develop lifelong attitudes and behaviors when 
responsibility, self-determination, and ownership of their education are expected.   

 
E. Professional Standards Met 
The knowledge base for receiving institutional recommendation for the Special Education 
(Generalist) license at the University of Northern Colorado requires competencies in the 
following program standards:  
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• Colorado Department of Education (CDE) Standards for Special Education Generalist 
(9.06) 

• Colorado Department of Education (CDE) Performance-based Standards for Colorado 
Teachers (5.01-5.08) 

• Colorado Department of Education (CDE) Standards for Knowledge of Literacy (R-5.01) 
• Council for Exceptional Children (CEC), Standards for initial level special educator 

preparation 
• InTASC Teaching Standards 

 
F. Course Goals and Objectives 
The specific objectives for this course are: 
Objective 
After this course, the candidate will be able to: 

Standards 

1. Provide knowledge of an overview of 
transition as the foundation for secondary service 
delivery, including school-based and 
community-based instruction, school and 
community-based assessment practices, 
transition-focused IEP development and 
implementation. 

[CDE-Generalist: 9.06(3)(c), (c)(i-ii); 
9.06(5)(e),(h),(i)(i-iv); 9.06(6)(b), (b)(i-
ii),(c),(d)(v),(e), (e)(i-ii); 9.08(8)(a)(ii),(c)(vi)]  
[CDE-PBSCT: 5.03(3); 5.05(5), (8-9); 5.06(5); 
5.08(1)(b), (3)(f)] 
[CEC: 4.4, 5.1, 5.5, 6.2] 
[INTASC: 6, 7, 8, 9] 
 

2. Develop appropriate secondary education-
related skills using peer-reviewed research 
including compensatory strategies, community-
based instruction, appropriate curricular 
modifications, collaboration with other entities.  

[CDE-Generalist: 9.06(1)(d); 9.06(3)(d); 
9.06(4)(c)(i-ii); 9.06(5)(e); (h),(i)(ii); 
9.06(6)(a)(i),(b)(i), (c); 9.06 (8)(b)] 
[CDE-PBS:5.05(5),(8), 5.06(2)] 
[CDE-Lit: 5.01.3(C-D)] 
[CEC: 3.1, 3.2, 3.3, 5.1, 7.3] 
[INTASC: 7, 8, 9] 
 

3. Foster an understanding and partnership with 
students, families, and community-based 
professionals, including student self-
determination and self-advocacy, with an 
awareness of cultural and linguistic differences.  

[CDE-Generalist: 9.06(5)(a)(vi),(h),(i-ii); 
9.06(6)(b)(ii),(c-d); 9.06(8)(a)(i),(b)] 
[CDE-PBSCT:5.05(8), 5.08(1)(a), (2)] 
[CEC: 2.1, 6.1, 7.1, 7.3] 
[INTASC: 3, 9, 10] 
 

4. Provide knowledge of how to blend secondary 
academic skill development with the 
expectations of standards-based education and 
transition-focused competencies, including the 
use of contextual learning.  

[CDE-Generalist: 9.06(1)(e)(i, iii), (f); 
9.06(3)(c),(c)(i),(d),(e)(ii),(f),(h); 
9.06(4)(c)(ii),(c)(iv); 9.06(5)(c)(ii), (g)]  
[CDE-PBSCT:5.01(3)(c-d); 5.03(1),(3-4),(6),(8); 
5.04(2); 5.05(3),(7)]  
[CDE-Lit:5.01.3 (F);5.01.5(A)] 
[CEC: 3.1, 3.2, 3.3, 5.1, 5.6] 
[INTASC: 4, 5, 7, 8] 
 

5. Using differentiated instruction and the 
principles of universal design, teach literacy 
skills appropriate for secondary learners with 
exceptional learning needs that incorporate 
scientifically-based research and strategies 

[CDE-Generalist: 9.06(1)(e)(i-ii); 9.06(4)(c)(ii); 
9.06(6)(a)]  
[CDE- PBSCT: 5.01(2)(a),(d); 5.01(3)(a),(c); 
5.01(4)(b); 5.06(1)]  
[CDE-Lit: 5.01(A-D); 5.01.2(D),(H),(J); 
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across the continuum of the five essential 
components of comprehensive reading 
instruction and how they integrate with each 
other.    

5.01.3(C-D), (G),(R)(U-V); 5.01.4(G-I),(M)] 
[CEC: 3.1, 5.1, 5.4] 
[INTASC: 4, 5, 7, 8] 
 

G. Content of the Course 
Course delivery will be accomplished through lectures, class discussions, case studies, field-
based experiences, role-playing, and analyses.  
 
1. Overview of Secondary Educational Practices and Concerns: 

a.   Overview of secondary education services including delivery models, transition-
focused approaches; academic needs and skills  
b. Follow-along studies of young adults in secondary and postsecondary life 
c. Adult and postsecondary outcome areas 
d. Key components to successful transition 
e. Models of best secondary practice 

 
2. Development of Secondary-Related Skills:  
 a. Agency and community collaboration and resources 
 b. Formal and informal transition-focused assessment practices  

c. Career development, and community-based practices 
 d. Social skills and sexuality issues  
 e. Academic considerations and access to general education   
 
3. Partnerships, Self-Determination, and Cultural Competence 
 a. Self-determination and self-advocacy 
 b. Roles of families in secondary education 
 c. Roles of community-based personnel  
 d. Cultural and linguistic considerations 
 
4. Academic strategies to improve literacy skills for secondary learners 

a. Research-based comprehension strategies including metacognition, and literacy 
strategies  
b. Secondary language essentials for syllabication and decoding  
c. Applied academics in literacy and community-based  

 
5. Academics, transition-focused competencies, and standards-based education 

a. Literacy strategies to enhance skills and access to the general education curriculum  
b. Blending standards-based education with transition-focused competencies  
c. Contextual learning  
d. Universal design and differentiated  
e. Transition-focused formal and informal assessment practices  
 

H. Course Requirements: (more guidelines are provided for each of these assignments under 
Assignments tab in Canvas; www.canvas.unco.edu).  

 
Refer to due dates in the schedule 
 

Assignments Points 
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Secondary Services Reflection 30 
Reading Strategy Model Demonstration 50 
Transition Assessments Analysis and Advocacy Presentation 100 
KU Sentence Writing Strategy 100 
Transition Observation and Reflection 30 
Transition and the IEP Activity 25 
Final Exam  50 
Class Participation 50 
TOTAL 435 

 
 

Brief Project Descriptions 
 

1. Secondary Services Reflection: The teacher candidate will read course materials, 
including peer-reviewed research and use this information to develop a presentation 
addressing issues related to preparing secondary students with disabilities for adult 
employment, educational and living opportunities.  
[CDE-Generalist: 9.06(5)(e),(i)(ii-iv); 9.06(8)(a)(ii)] 
[CDE- PBSCT: 5.05(5); 5.08(1)(b)]  
[CEC: 6.2] 
[INTASC: 9] 

2. Reading Strategy Model Demonstration: The teacher candidate will learn and 
demonstrate the ability to model the use of an assigned reading strategy within the 
secondary curriculum. Candidates will complete the following steps to briefly describe 
and model the strategy to their course colleagues.  

Prepare to Model 

1. Read through the assigned strategy. Pay particular attention to the Describe and 
Model sections. 

2. Practice the briefly describing the strategy. Do not complete the entire Describe 
section. State the strategy and briefly explain each step. 

3. Practice the Model section of the strategy using the materials provided with the 
strategy. 

4. Choose 3 or more consecutive passages in one of the provided curriculum chapters 
with which to practice modeling the strategy. 

5. Practice briefly describing and modeling the strategy with the selected passages. 

Model  
The candidate will demonstrate the ability to briefly describe the strategy and model to their 
course colleagues 

 
[CDE-Generalist: 9.06(1), (e)(ii),(f); 9.06(4)(c)(ii); 9.06(5)(c)(ii),(e); 9.06(6)(a),(b)(i)]  
[CDE- PBSCT: 5.01(3)(a); 5.05(3),(5); 5.06(1)] 
[CDE-Lit.: 5.01(A-D); 5.01.3(C-D),(G)] 
[CEC: 3.1, 5.1, 5.4] 
[INTASC: 4, 5, 7, 8] 
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3. KU Learning Strategy: The teacher candidate will teach a KU Learning Strategy in the 

area of written language to at least one secondary age student with an exceptional 
learning need. Candidates will complete the following steps to provide instruction and 
monitor student progress. In addition, the candidates will themselves complete each of 
the four sentence type quizzes (simple, compound, complex, and compound-complex) in 
the Student Lessons book to demonstrate their knowledge of sentence structures. 

 
Preparation to Instruct 

1.  Read through the entire curriculum and prepare materials. 
2.  Conduct a pretest and use the results to determine if the strategy is appropriate to 

meet the students learning needs.  
3.  Obtain commitment to learn the strategy from the student.  

 
Instruction 

1. Complete the Introduce/Describe stage of the strategy to prepare the student to 
learn the strategy. 

2. Complete the Model stage of the strategy to demonstrate the use of the strategy. 
3. Complete the Verbal Practice stage to ensure the student acquires the steps of the 

strategy. 
4. Complete the Controlled Practice stage of the strategy to provide the student with  

guided practice opportunities 
5. Use progress checks and data collection tools to monitor student progress as the 

student moves through strategy acquisition. 
 

Written Reflection 
Candidates will prepare a written reflection that addresses the following components: 

1. Detailed description of the target student including a statement indicating the 
students need to receive instruction in the identified strategy. 

2. Detailed description and reflection of what occurred during the describe, model, 
verbal practice and controlled practice stages. 

3. Descriptions of methods to promote maintenance and generalization of the 
strategy. 

[CDE-Generalist: 9.06(1)(e),(e)(i-ii); 9.06(3)(f); 9.06(4)(c)(ii); 9.06(5)(c)(ii),(e),(g); 
9.06(6)(a),(b)(i)]  
[CDE- PBSCT: 5.01(4)(b); 5.03(6); 5.05(3),(5),(7); 5.06(1) 
[CDE-Lit.: 5.01(A-D); 5.01.4(H),(M)] 
[CEC: 3.1, 5.1, 5.4] 
[INTASC: 4, 5, 7, 8] 
 

4. Transition Assessment Analysis and Advocacy Presentation: Working with a student 
and/or family members, the teacher candidate will conduct several transition-based 
assessments, and develop student self-advocacy skills in a culturally appropriate context. 
 
Transition Assessment 

1. Complete three informal assessments (from Informal Assessments for Transition 
Planning by Clark, Patton, and Moulton or similar resources). One assessment 
must be related to self-determination.  
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2. Write a 2-page reflection of the assessment results. Include a detailed description 
of the individual evaluated, a summary of informal assessment results, 
instructional recommendations related to the student’s assessment results, and a 
reflection on your professional current and future use of transition assessments. 

3. Submit the reflection and copies of the three completed informal assessments.  
 

 Advocacy Presentation 
The candidate will use information obtained through the Transition Assessment and 
additional information, if necessary, to develop an Advocacy Presentation with the 
student being assessed. The Advocacy Presentation should be designed to present, at a 
minimum, the assessed individual’s interests, skills, limits, and goals. Advocacy 
Presentation samples will be provided in class.  
 
[CDE-Generalist: 9.06(3)(c),(c)(i-ii); 9.06(5)(a)(vi), (h), (i)(i-ii); 9.06(6)(b)(ii),(c);  
9.06(8)(a)(i)] 
[CDE- PBSCT: 5.03(3); 5.05(8-9); 5.08(1)(a)] 
[CEC: 4.1, 4.2, 4.3] 
[INTASC: 6] 
 

5. Transition Focused Observation and Reflection of a General Education Lesson– The 
candidate will observe a lesson taking place in the general education classroom with the 
intent of reflecting upon the integration of transition related skills in the general 
education curriculum. The candidate will complete an analysis of the integration of 
transition related skills and recommendations for embedding transition skills in the lesson 
in the future.  
[CDE-Generalist: 9.06(1)(e)(iii),(f); 9.06(3)(h); 9.06(4)(c)(ii),(iv); 9.06(5)(c)(ii),(i)(ii);  
9.06(6)(a)(i),(b), (b)(i),(c)]  
[CDE- PBSCT: 5.03(1),(8); 5.04(2); 5.05(3); 5.06(2)] 
[CDE-Lit.: 5.01.5(A)] 
[CEC: 3.1, 3.2, 3.3, 5.1] 
[INTASC: 4, 5, 7, 8] 

 
6. Transition and the IEP Activity: The teacher candidate will participate in an activity to 

develop the transition components of the IEP.  
[CDE-Generalist: 9.06(5)(i)(i),(i)(iii-iv); 9.06(6)(b)(ii),(c-d),(d)(v),(e)(i)]  
[CDE- PBSCT: 5.05(9); 5.06(5)] 
[CEC: 5.5] 
[INTASC: 7]  

 
 

7. Class Participation: Candidates are required to participate in four class participation 
opportunities each worth up to 10 points. Class participation opportunities may include: 

a. In Class Discussion or Activity 
b. Online Class Discussion or Activity 
c. Development and Sharing of 4x4 Reading Notes –Completion of a provided note 

taking document identifying 4 key points, 4 ideas and a one line take away. 
 
8. Final Exam: The teacher candidate will complete a final comprehensive evaluative essay 

using appropriate APA referencing and formatting.  
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I. Grading Criteria 

Grade Percentage  Grade Percentage 
A 95-100 C 80-83 
A- 93-94 C- 78-79 
B+ 91-92 D+ 76-77 
B 88-90 D 72-75 
B- 86-87 D- 70-71 
C+ 84-85 F  Less than 70 

 
J. Required Readings  
Text 
Erickson, A. G., Clark, G. M., & Patton, J.R. (2013). Informal assessments for transitions  
 Planning (2nd.ed.). Austin, TX: Pro-Ed, Inc.    

 
Schumaker, J., & Sheldon, J. B. (1999). Proficiency in the sentence writing strategy: Instructor’s  
 manual. Lawrence, KS: University of Kansas.  
 
Schumaker, J., & Sheldon, J. B. (1999). Proficiency in the sentence writing strategy: Student  
 lessons volume 1. Lawrence, KS: University of Kansas.  
 
Test, D. W. (2012). Evidence-based instructional strategies for transition. Baltimore, MD: Paul  
 H. Brookes Publishing Co. 
 
Strategy Books (Assigned/Presented-Only required to purchase one assigned) 
Ellis, E. S. (2003). The LINCS vocabulary strategy. Lawrence, KS: Edge Enterprises, Inc. 
 
Lenz, K. B. Schumaker, J. B., Deshler, D. D. & Beals, V. (1996). The word identification  

strategy. The University of Kansas: Lawrence, KS. 
 
Schumaker, J. B., Denton, P. H. & Deshler, D.D. (1984). The paraphrasing strategy. The  

University of Kansas: Lawrence, KS. 
 
Schumaker, J. B., Deshler, D. D., Nolan, S. M., & Alley, G. R. (1994).  The self-questioning  

strategy. The University of Kansas: Lawrence, KS. 
 
Other Readings (Provided) 
Sabornie, E.J., & deBettencourt, L. U. (2009). Teaching students with mild and high incidence  

disabilities at the secondary level (3rd Ed.).  Columbus, OH: Pearson.  
 
Bassett, D.S., & Kochhar-Bryant, C.A. (2006). Strategies for aligning transition and standards- 

based education.  Focus on Exceptional Children, 39(2), 1-20. 
 

Field, S., Martin, J., Miller, R., Ward, M. & Wehmeyer, M. (1998). Self-determination for  
persons with disabilities: A position statement of the division on career development and 
transition. Career Development for Exceptional Individuals, 21(2), 113-128. 

 
Fisher, D., Frey, N., & Elwardi, R. (2012). Powerful pens: Writing to learn with adolescents. In  
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D. Fisher and N. Frey (Eds.) Improving adolescent literacy: Content area strategies at 
work (pp. 139-156). Boston, MA: Pearson. 

 
Green, G. (2011). Challenges faced by culturally and linguistically diverse families and youth  

with disabilities during the transition years. In G. Greene Transition planning for 
culturally and linguistically diverse youth.  (pp. 1-22). Baltimore, MD: Paul H. Brookes 
Publishing Co. 

 
King-Sears, M. E., & Bowman-Kruhm, M. (2010). Attending to specialized reading instruction  

for adolescents with mild disabilities. Teaching Exceptional Children, 42(4), 30-40. 
 
National Association of State Directors of Special Education, Inc. (2009). In the pipeline: P–16  

and breaking ranks at the intersection of reform. Retrieved from 
http://www.ideapartnership.org/index.php?option=com_content&view=article&id=1492
&Itemid=78 

 
National Secondary Transition and Technical Assistance Center (2012, August 21). What is  

Indicator 13? Retrieved from http://nsttac.org/content/what-indicator-13 
	
U.S. Department of Education (2010). A blueprint for reform: The reauthorization of the  

Elementary and Secondary Education Act. Retrieved from 
http://www2.ed.gov/policy/elsec/leg/blueprint/index.html 

 
Walker, A. R., Richter, S., Uphold, N. M., & Test, D. W. (2010). Review of the literature on  

community-based instruction across grade levels. Education and Training in Autism and 
Developmental Disabilities, 45(2), 242-267. 
 

 
K. Accommodations Statement 
Disability Resources: It is the policy and practice of the University of Northern Colorado to 
create inclusive learning environments.  If there are aspects of the instruction or design of this 
course that present barriers to your inclusion or to an accurate assessment of your achievement 
(e.g. time-limited exams, inaccessible web content, use of videos without captions), please 
communicate this with your professor and contact Disability Support Services (DSS) to request 
accommodations.  Office: (970) 351-2289, Michener Library L-80. Students can learn more 
about the accommodation process at http://www.unco.edu/disability-support-services/. 
 
L. Academic Honesty 
Students are required to follow guidelines related to academic honesty as outlined in the student 
handbook, available at http://www.unco.edu/dos/Conduct/codeofconduct.html.  
 
The Generalist faculty have also implemented the following policies with respect to originality 
of products: Policy on Originality of Products:  You are encouraged to build upon your own 
previous work from other classes and programs, and to integrate material and ideas that you have 
learned in other classes into this class, with appropriate referencing.  But projects from other 
classes are not to be duplicated and turned in to fulfill this course’s requirements, nor can you 
take work that you completed in another class and simply re-configure it, or enhance it, for this 
class.  You also cannot take a project done in this class by another student who took this class at 
an earlier date, or is in this class now, and submit it as your project with or without minor 
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changes. In other words, you are expected to do original work for each project and assignment 
that you complete in this class. Failure to do so means that, at the very least, you will receive an 
automatic “F” on that assignment, and the instructor can take additional action if he/she feels that 
it is necessary. 
 
M. Inclusivity Statement 
The College of Education and Behavioral Sciences (CEBS) supports an inclusive learning 
environment where diversity and individual differences are understood, respected, appreciated, 
and recognized as a source of strength. We expect that students, faculty, administrators, and staff 
within CEBS will respect differences and demonstrate diligence in understanding how other 
peoples’ perspectives, behaviors, and worldviews may be different from their own. 
 
N. Liability Statement pertaining to field experiences: 
UNC purchases insurance that provides liability coverage to teacher candidates (subject coverage 
limitations and deductibles of the applicable insurance policy) for claims made against the 
teacher candidate while s/he is acting in the course and scope of her/his responsibilities in field 
experience. Such coverage is subject to limitations and exclusions for, among other things, 
alleged intentional acts and other uncovered claims.  
  
In addition, the teacher candidate, during her/his practice teaching in a school is deemed an 
employee of the school district for the purposes of workers’ compensation and liability insurance 
as provided for other school employees. 
 

Personal Liability: It is each teacher candidate’s choice to determine if s/he wishes to 
purchase additional liability coverage. Several professional organizations, including but not 
limited to the Colorado Education Association, the Council for Exceptional Children, and the 
National Education Association, offer personal – professional liability insurance that can be 
purchased by the teacher candidate at her/his expense. 

 
O. Sexual Misconduct/Title IX Statement  
The University of Northern Colorado prohibits and will not tolerate sexual misconduct or 
gender-based discrimination of any kind. UNC is legally obligated to investigate sexual 
misconduct (including, but not limited to sexual assault, sexual harassment, stalking, and 
intimate partner violence). If you disclose an incident of sexual misconduct to a faculty member, 
they have an obligation to report it to UNC’s Title IX Coordinator. “Disclosure” may include 
communication in-person, via email/phone/text message, or through in/out of class assignments.  
If you wish to speak confidentially about an incident of sexual misconduct, please contact the 
UNC Counseling Center (970-351-2496) or the Assault Survivors Advocacy Program (970-351-
4040).  
If you would like to learn more about sexual misconduct or report an incident, please visit 
www.unco.edu/sexualmisconduct.  
 


